Name

Assignment Checklist for RDG 567

informal Reading Assessment Write Report {30 points)

Comment:

Two-four page write up on the assessments you conducted on an outside
student. Should cover a brief write up in the following areas.

o Textreading (QRI or DIBELS)

o Word, Phonics, and/or Phonemic Awareness Tests (CORE,
DOMINIE, or DIBELS)

o Vocabulary anfor Writing (DOMINIE, CORE)

Comment:

@)

Test Samples (20 points)

Please place the testing samples behind the two page summary.
Have analysis and scoring on the tests. See example on wiki

Comment;

O

Assessment Reaction Reviews (20 points)

Reactions and impressions of tests given. Include a combination of formal
and informal tests you have used across the components (fluency, vocab,
comprehensions, phonics, phonemic awareness and writing)

Comment:

O

If-Then Chart (30 points)

See sample:

Choose five areas to address (e.g. Comprehension, Phonics, Phonemic
Awareness, Vocabulary, Fluency). In each category have five targeted
areas to address. For example in Comprehension you could address-
retelling, determining importance, etc. In a targeted area (retelling) offer
two-three researched based recommendations.

Comment:

See samples of assignments
http://rdg5678.wikispaces.com/567+Assignment+Samples




READING OBSERVATION SUMMARY SHEET

Mame: Emily Date: 5/10/12 D. of B. 4/26/05 Age (7:1)
District/Schook Region 6/MWamogo Recorder: Tracy
Level Running Erre Self-correction
Text Titles words/ r Level rate
Errors Rate
1. Pre-Primer 1 | Cart 374 1:4 Instructional 1:nil
2. Pre-Primer 2 Just Like Mom 4413 1:3 Frustrafional | 1:2
3. Level1 Mouse In The House 250127+ 1:27 | Frustrafional | 1:nil

Directional movement = On text levels Pre-Primer 1-Level 1 Emily pointed in a L—+R pattern with evidence of retym
sweep. :
She did not match 1:1 as she read.

Levels Analysis of Errors and Self-corrections
Cues used or neglected [Meaning (M), Structure or Syntax (8), Visual (V), Cross
checking, etc.

Pre-Primer1 | Emily read using ondy visual cues fo read text. She did not demonstrate cross checking or
attending to visual cues.

Pre-Primer2 [ On Pre-Primer 2, Emily once again used meaning and syntax cues to read. She cross
checked syntax with meaning when she read stuff for things and went back and corrected
the error knowing that stuff didin’t begin with a ‘th'.

Level 1 On Level 1, Emily used primarily initial sound cues when she came upon unfamiliar words,
She did not demonstrate any cross checking using meaning or visual cues during the story.

LETTER IDENTIFICATION

When asked what we call these, Emily responded letters and began reading the list of letters. 50 /52
She attempted 50 out of 52 letters. She named 24/26 lower case letiers and 26/26 upper case | Stanine 6
letters.. She did not attempt lower case 1 and b’. She stated ' for lower case ‘. She read d/p,.

WORD TEST (DOMINIE) LISTA

Obama attempted 5 out of 27 words. He correctly read 4 out of 27 words. He read sat/his. He 4127
did not atlempt the other 22 words. When asked If he could read each of the 22 words he Stanine 4
stated "No”.

PHONEMIC AWARENESS {DOMINIE)

Emily correctly deleted 2 out of the 15 words in the Phoneme Deletion sub-test in the 215
DOMINIE. For example, when asked to say “call without the /o/" she replied "can”. She was Stanine 1
able to change and to an and away to way successfully.

PHONEME SEGMENTATION FLUENCY (DIBELS)

Emily has an understanding of segmenting sounds in words. She was able to segment 63% of 48176
words on the DIBLES Phoneme Segmentatinon Fluency sub-test. She correctly segmented
48 oui of 76 words.

SENTENCE WRITING {CORE)
{Sentence: A}

Emily wrote three santences that were dictated to her. She did not use any punctuation in the Score;
dictated sentences. Emily knew the words; my,to, he, it go , the and, it and wrote them 33150
correctly. She used a mix of both capital and lower case letters. She had appropriate spacing | Stanine 7
between her words. 8/18

Stanine 6
SUMMARY

level in text reading: Level

Emily is reading at text level E. She tises meaning and relies on picture cues to help her with her reading of
text. She was able fo match 1 to 1 at text levels above fevel E but does not appear to be using visual
information at levels F and G.. Emily identified 26 capital and 24 lower case letters by name. She was able
to identify 15 of 27 sight words.




Reading Observation: Sheet2 of 2

Name: Emily Recorder:q

Useful Strategies on Text: R

Emily shows evidence of self-monitoring when she stops and checks the picture as well as self-corrects |
Level E text. She demonstrates evidence of using meaning as a cueing strategy. She shows evidence of
self-carrecting in lower level texts.

Instructional Strategies for Text Reading:

Small Group Shared Reading (Model If It Makes Sense).
Small Group Guided Reading Level E &F
One on One [astruction on Decodale text

Useful Strategies with Words:

Emily demonstrates the concept of a story. She can identify some words in the text. She recorded proper
word boundaries while writing. She knows her basic sight words and is able to write them in a dictated
sentence. She can recognize and use some high frequency words in the text. She can hear and record
initial and scunds while reading and writing words. She demonstrates the ability to hear and record some
vowel sounds in words.

Instructionat Strategies for Working with Words:

Text Talk (Read Aloud Method)

Make and Break (Onsets and Rimes-Known to Unknown)
Word Sorts (HF words)

Vowel Work

Useful Strategies with Letters:

Emily demonstrated the concept of a letter. She can recognize that one spoken word matches a group of
letters. She understands and uses letter boundaries. She can distinguish letter forms (51/52) and produce
letter names. She demonstrated the writing of words to represent consoenant and some vowel sounds.

Instructional Strategies for Working with words:

Sight Word Automaticity

Elkonin Sound boxes in guided writing, cne on one and small group word work.
Decodable texts

Leoking for known chunks in words

SUMMARY:

Levelin text reading: E

Emilyt is reading at Level E. She would benefit from consistent, small group instruction (no larger than 3:1)
for five times a week. The cycle of lesons should address reading confinuous text, working with familiar and
unfamiliar and words, comprehension and guided or interactive writing. Progress monitoring in quick weiting
sprees (2 min) and running records should he conducted once a day. She also would benefit from a one on
one reading Intervention program with the reading specialist to boost her reading and writing with daily
running records and word work.

SIGNATURE:
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SCSU RDG 567 - Guided Practice

Test Name: Red Core Phonics Survey

Reactions:

This assessment assesses the phonics skills a child possesses that are necessary for early
reading development. The results of this assessment can be used to plan instruction for
students who demonstrate weaknesses in the specific phonics skills assessed. The assessment
was quick and easy to give and directly related to skills students need to master as emergent
readers.

Components Addressed: (NRP)

Many early reading and writing skills are assessed in this test including letter id., letter sound
correspondence, decoding one syllable and multi-syllable phonically regular words and pseudo
words, and spelling skills.

Data Generated (Stanines / Grade Equivalents)

This informal assessment is a criterion referenced test that provides mastery goals for all
subtests. It is expected that students will ultimately answer all items correctly. In a five-item
subtest, a student who misses two or more items would benefit from more direct instruction in
the indicated element. In ten-item subtests, three or more errors warrant attention.

Reliability Information:

Specific instructions for administering each subtest are included on the Record Form. This test,
if run correctly by all examiners without deviating from protocol, should be reliable.

Validity Information:

This assessment is an effective measurement of the phonics elements that are essential to early
reading development.

Implications for Instruction / Recommendations:

Teachers can use information from this test to identify students whose phonics ability is in need
of additional support. The test may be given every 4-6 weeks in order to monitor progress over
time. Teachers may gain pertinent information regarding a student’s grasp of various phonics
elements and then plan instruction to strengthen those areas of weakness.




SCS5U RDG 567 & 568 — Assessment Review

Test Name: .
Test of Early Written Language, Third Edition (TEWL-3)

Reactions:

The TEWL has Spontaneous Writing, which reminds me of a writing prompt yet it is scored very
differently. The test has identified items that are randomly introduced to students {punctuation,
sentence combining, spelling, etc.} | know the TOWL is organized by one category at a time. I'm not sure
if the random introduction of differently test items makes it harder or easier for students. it looks like
you need to set of large set of time to administer the assessment but that depends on student and task.

Components Addressed: (NRP)

Although this is a writing assessment, you can gat a sense of phonic skills that may be under control by
analyzing the spelling in the writing sample.

Data Generated {Stanines / Grade Equivalents)
The TEWL is a normed assessment and will produce raw scores, percentiles and normal curve
equivalents. It will also provide age and grade equivalents.

Reliability Information:
The authors designed the assessment sa the administration of the tasks will be reliability administered.
They have scripts to read with samples to explain the task. There is some guestion on how reliable the

scoring of some items are related to the rubric of 0,1,2. Although the manual gives guidance at times
some items will be a judgment call.

Validity Information:

The test aims to measure early writing ability yet it gives scores for number of sentences, number of
words with five letters or more spelled correctly, etc. it does not measure authot’s voice, organization or
fluency. How it determines good writing is based on looking on subset areas/skills and making a .
determination about the overall writing ability. I'm not sure it strongly measures good writing from bad.

Implications for Instruction / Recommendations:
The assessment can highlight problematic areas of writing ability. For example, you can loak at spelling,
punctuation, etc. inisolation and in context and decide if instruction is necessary in particular area.
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Assignment Checklist for RDG 568
O Clinical Report

ASSIGNMENT RUBRIC FOR ASSESSMENT: DIAGNOSTIC PORTFOLIO

Southern Connecticut State University
Graduate Reading Program

Student: Program: Date:

Course: Instructor:

RDG 568: Diagnostic Portfolio
Assessment of internship, practicum, or other clinical experience

Element IRA Unacceptable Acceptable (2} Target (3}
s Standard (1)
T 1. Use, interpret, and recommend a wide 31
range of assessment tools and practices
% 2. Determine if student is integrating 1.4
4t components of fluent reading
'| 3.Use in-depth assessment information to 3.3
plan individual instruction for struggling
reader
4. Communicate assessment information to 3.4

parents for both accountability and
instructional purposes

Communicate assessment information to
classroom teacher in arder to: .
*  5.5ugpgest additional assessments to | 3.2
further refine the students’ literacy

needs

® 6, Assist the classroom teacher in 33
using your assessment data to plan
instruction for this student

*  7.Assistthe classroom teacher in 41
selecting materials matched to the
student’s reading level, interest, and
cultural/linguistic background

8. Writing quality—use of English language

conventions including spelling

Scoring guide:

1.Scorex3= 5.Scorext=

2.S5corex 3= 6.Scorex 1=

3.Scorex 2= 7.5corex 1=

4. Score x 2= 8. Score x 1=

Total score = Assignment grade =
Target 42-41=A
Acceptable 4(0-38=A- 37-35=B+ 33-30=B

Unacceptable 29-27=B- 26-24=C+  23-21=C below21=F




Report of Reading Assessment: SCSU Literacy Center

Student Name: Aliyana School: Jennings School
Date of Birth: 2/17/04 Grade: 2
Age: 8 Clinician(s): M. Everwhere

Date(s) of Testing: April / May 2012

General Information: The primary purpose of this report is to describe Aliyana’s oral and silent
reading performance as an eight year-old student in second grade. To evaluate Aliyana’s reading,
she completed the following assessments:

Qualitative Reading Invenifory 5 (ORI},

Comprehensive Test of Phonological Processing (CTOPP),

Test of Word Reading Efficiency (TOWRE)

Gray Oral Reading Test 4" Edition (GORT-4),

Peabody Picture Vocabulary Test 4” Edition (PPVT-4),

Test of Early Written Language 3 Edition (TEWL-3),

Woodcock Reading Mastery Test 3 Edition (WRMT-111),

Elementary Reading Attitude Survey

CORE Phonics Survey.

These tests provide information on Aliyana’s level of proficiency in a number of reading and
writing areas including phonological processing, word identification, fluency, vocabulary, spelling,
comprehension, and composition.

Background Information: Aliyana is presently a second grade student in a monolingual
classroom at Jennings School. She was eight years, two months old at the time of testing. Aliyana
was enrolled in a dual-language program through the end of first grade. She participated in summer
school during the summer of 2011. Aliyana began participating in a reading-based after school
program in March 2012. She currently participates in a small group pull-out reading intervention
and the small group Book Voyagers intervention program.

Behavioral Observations: According to the intake interview with her mother, Aliyana enjoys
reading at school. This is consistent with the results of Aliyana’s self-reported academic reading
behavior on the Elementary Reading Attitude Survey. Aliyana’s motivation for academic reading
was in the 81% percentile. Throughout testing, Aliyana spoke softly when responding to test
questions. Aliyana frequently responded to questions prior to all directions being given. During
assessment sessions, as the complexity of the test items increased, Aliyana exhibited behaviors such
as putting her head down on the table, covering her eyes, and stating that the task was too hard for
her. Aliyana’s mother reported that Aliyana feels overwhelmed with reading homework and feels
nervous with time-restricted tasks. Aliyana’s mother also reported that Aliyana performs well on
spelling tests and reads fluently with comprehension at home.

Understanding Standard Scores: The results of most of these tests are reported in standard scores
and percentiles. Standard scores between 8 and 12 indicate average performance. When looking at
percentile scores, the average range falls between the 25™ and 75™ percentile. If Aliyana scored in



the 50 percentile, her performance on a particular reading task is equal to or better than 50% of
students of a comparable age or grade. Average scores on other standardized tests fall between 90
and 110. In this case, a standard score of 100 is commensurate with a score at the 50™ percentile.
Finally, some tests may use both scales when reporting standard scores. For instance, average
standard scores for individual subtests fall between 8 and 12, but composite scores (combined
subtests) or quotients (overall total) are based, generally, on an average scale ranging from 90-110.

Clinic Assessments
Reading Capacity

1. Phonclogical Processing:

Woodcock Reading Mastery Tests (WRMT-I11): The Phonolo gical Awareness and Rapid
Automatic Naming subtests of the WRMT-II measure a student’s reading readiness skills. For the
Phonological Awareness subtest, students are presented with first-sound matching, last-sound
matching, thyme production, blending, and deletion tasks. The Rapid Automatic Naming subtests
consist of rapid number and rapid letter naming.

WRMT-ETI Scores

Standard Score - Percentile
Phonological Awareness 79 8
Rapid Automatic Naming 83 13

Results: Aliyana’s results on the Phonological Awareness and Rapid Automatic Naming subtests
from the WRMT-III are in the Below Average range.

Phonological Awareness

Skall Category Number Correct - Number of Items
First-Sound Matching 5 6
Last-Sound Matching 4 6

Rhyme Production 2 4
Blending 7 9
Deletion 6 8

Comprehensive Test of Phonological Processing (CTOPP): The CTOPP assesses six subcategories
of phonology, which provide three composite scores.

Phonolegical Awareness refers to a child’s awareness of and access to the sound structure of oral
language. This is assesses by two tasks, Elision task and Blending words. The Elision task requires
the deletion of syllables and then phonemes (sounds) from words. The blending words task asks a
child to combine or blend separate sounds to form words.




